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Walking into many elementary classrooms, one can see from the pocket chart schedule 

that reading and writing are often taught separately. Although the schedule does depict 

this, we know that the two subjects are interrelated and growth in one usually leads to 

growth in the other. As a result, we refer to reading and writing as literacy, “the ability to 

read for knowledge and write coherently and think critically about the written 

word” (Wikipedia). The following are some strategies 

to use in the classroom that will support the reading/

writing connection: 

Modeling: One of the most important pieces of good 

instruction comes in the form of modeling. Using 

picture books in conjunction with the “think-aloud” 

strategy to model comprehension strategies is a 

powerful example of explicit instruction. As I read, I 

will not only talk about a particular comprehension strategy, but also a writing trait that 

stands out in the featured text. In our school, we have found creating picture book lists for 

the teachers to access and share is a great tool to have when wanting to highlight how a 

comprehension strategy can be related to a writing trait or skill.  

Talk: Allow your students time to talk about what they are 

reading and what they are writing. Sharing written stories 

should be a big part of the publishing process and most 

importantly it gives validation to a child’s work. To further 

extend this celebration and interaction, allow published 

books to be available for other students to read and 

comment on throughout the year. 

Books, Books, and More Books: Exposure to a variety of genres and text affords 

students the opportunity to see different language patterns and 

text structures that can be reflected in their own writing. 

Writing is the process of sharing knowledge and students get so 

much knowledge from reading. There is strong research that 

indicates the power of mentor text is something teachers at all 

levels should utilize on a regular basis.  

As teachers of literacy, it’s important to convey to our students 

that whether they are reading or writing, they are making 

meaning from and with text. Make the connection between 

reading and writing for your students explicit, if they can’t do it 

on their own! 
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Exploring lives through compelling personal 

stories 
Barbara Head, Youth Librarian, Multnomah County Library, Portland 

A crop of new books exploring life stories 

– from an impoverished young girl in 

India to the famous primatologist, Jane 

Goodall – create rich opportunities for 

students to delve into writing, art and 

memoir. 

Me…Jane by 

Patrick McDonnell    

(K – 2)  

McDonnell’s tender 

picture book 

chronicles Jane 

Goodall’s childhood 

years accompanied by her stuffed 

chimpanzee, Jubliee. Following Jane 

Goodall’s example, students can be 

encouraged to keep a field notebook of 

observations of animals and the natural 

world. The Watcher by Jeannette Winter 

(gr 2 - 4) is a good companion book. 

Grandpa Green by Lane Smith   

(K – 2) 

A child explores the ordinary life 

of his great-grandfather through 

his magical topiary garden. 

Smith’s book can inspire children 

to draw objects or use other 

images to represent a life story. 

Promise the Night by Michaela MacColl 

(gr 4 – 6) 

This high interest historical 

novel explores the early life 

of Beryl Markham, the first 

pilot to fly solo across the 

Atlantic from east to west. 

Markham grew up in Kenya, 

and encounters with 

panthers and lions and Beryl’s friendship 

with the local Nandi tribesmen will satisfy 

readers. Promise the Night also provides 

a springboard for discussing gender roles.  

No Ordinary Day by 

Deborah Ellis                    

(gr 4 and up) 

Valli is a strong, resourceful 

girl who makes her way 

through a life of wrenching 

poverty in India. A chance 

encounter with a stranger 

causes her to reflect on the parts of her 

life for which she is thankful – in spite of 

her dire circumstances. The themes in 

Ellis’ book also make it appropriate for 

older ELL students or struggling readers. 

Drawing from Memory 

by Allen Say                 

(gr 4 through 12) 

Publisher’s Weekly aptly 

describes Say’s latest 

work: “Part memoir, part 

graphic novel, part 

narrative history, Drawing from Memory 

presents a complex look at the real-life 

relationship between a mentor and his 

student.” Say’s book is reminiscent of a 

scrapbook -- incorporating  watercolor 

paintings, cartoons, vintage photographs, 

and maps to tell this pivotal portion of his 

life story. 

Berlin Boxing Club by 

Robert Sharenow (gr 7 - 12) 

Sharenow’s well-crafted 

historical novel chronicles 

the rise of Nazism and anti-

Semitism in Germany in the 

1930's. Opportunities for 

reading extensions abound. 

Topics to explore include boxing in the 

1930's; race relations; German and 

Austrian expressionist art; and comics of 

the 1930s. A great opportunity to explore 

primary source documents related to the 

famous Lewis/Schmeling boxing matches. 
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Most kindergartners are not readers or writers when they start school in September.  It 

is my job to change this!  If any learning skills “go together”, reading and writing are certainly 

the best.  Learning to read and write in tandem is the most effective method for success in 

both.  Reading to write and writing to read complement each other and make both skills more 

accessible for five and six year olds.  How can a teacher facilitate this academic success?  It 

needs to happen all day, every day, all year! 

In September, I am focused on letter name and sound instruction.  We sing 

songs, read charts, hop on letters, find letters around the school, wear letter 

cards to make words and write.  On the first week of class, my kinder kids 

begin journal writing and they have access to the writing table.  Their journal 

time is teacher directed and the writing table is independent learning.  At the 

writing table there are all types of writing tools.   We have markers, pencils, 

crayons, colored pencils and more.   Each child is given a blank spiral note-

book and is encouraged to write and draw in the book.   There are stamp 

pads on the table as well as stamps and stickers.   The children discover that they can com-

municate with each other by writing and illustrating.  The products at the writing table are giv-

en to our class mascot, Rulee, a puppet, and he reads them every day to the entire class.  

Every attempt at literacy is shared with all.  As the teacher, I too write messages to Rulee.  By 

January, Rulee is getting books written by students!  Reading and writing go together. 

The books we read in kindergarten become the inspiration for our writing.  When we read, 

Chicka, Chicka, Boom, Boom, we wrote our own alphabet story.  After we listened to The Very 

Busy Spider we made our own version asking the spider to do school things like read a book 

or go out to recess.  The spider was always too busy spinning her web!  When we shared the 

book, I Lost MY Tooth in Africa, we wrote our tales about losing teeth at the grocery store or 

on the playground.  Believe it or not…we write over sixty books each school year.   The vol-

umes we create are bound and sent home for families to read.  At the end of the year, each 

child gets to keep two or three of our books FOREVER!  Reading and writing go together. 

We also play a TON with reading and writing.  I have several big floor puzzles that go along 

with our studies.  When we look into the life cycle of a butterfly, we read many nonfiction 

books about butterflies and we have a floor puzzle to add to our investigations.  I leave sticky 

notes out by the puzzle and the children write the steps in the metamorphosis process and 

attach them in the right place on the puzzle.  We do the same with our gingerbread man, 

three little pigs, pirate and farm puzzles.  Reading and writing go together!  

We have a saying in my classroom, “If you can say it…you can write it…and if you can write 

it…you can read it.”  We use white boards in class to quickly write words for skill building.  We 

have games that use white board writing as part of the play.  I have created several teacher-

made reading games.  The students read and write and never know they are working on skills.  

I hang our “sight words” all over our classroom and they help children write notes to each oth-

er.  We communicate all the time through reading and writing.  Some of my most treasured 

possessions are the notes penned to me by my “K” kids! 

Kindergarten teachers are blessed with the onset of literacy! My little ones are “all verbal” in 

September and they leave in June as writers and readers! You gotta love that! Reading and 

writing do go together!  

Some Things Just Go Together 

Reading and Writing in Kindergarten 
SNAPSHOT FROM       

ELEMENTARY 

Diane Bonica, Kindergarten teacher, Deer Creek  Elementary, Tigard-Tualatin 

http://www.amazon.com/Chicka-Boom-Bill-Martin-Jr/dp/068983568X
http://www.amazon.com/Very-Busy-Spider-Eric-Carle/dp/B0009HARUW/ref=sr_1_2?s=books&ie=UTF8&qid=1330890870&sr=1-2
http://www.amazon.com/Very-Busy-Spider-Eric-Carle/dp/B0009HARUW/ref=sr_1_2?s=books&ie=UTF8&qid=1330890870&sr=1-2
http://www.amazon.com/Lost-My-Tooth-In-Africa/dp/0439662265/ref=sr_1_1?s=books&ie=UTF8&qid=1330890936&sr=1-1


by Nancy Wiebelhaus, 8th Grade Language Arts, Happy Valley Middle 
School, North Clackamas School District 
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When Happy Valley Middle School in the North Clackamas School District opened its doors 

in September of 2009, we welcomed approximately 600 students and half the staff from 

the former Sunrise Middle School. Once we were settled in and classes began, it became 

apparent that the school was in need of an identity.  Staff and students sought community, 

but it was not going to happen without a common vision. 

With the guidance of staff 

members as well as the Site 

Council, it was decided that the 

entire school would participate in 

a project to help us identify the 

core values that made us who we 

are and could unite us as a 

learning community. 

Modeled on the NPR “This I 

Believe” format (link: http://

www.npr.org/thisibelieve/about.html ), students and staff identified and defined core 

values including hope, empathy, interdependence, acceptance, courage, perseverance, 

laughter, and pride.  We explored what these words meant to us and how they shaped our 

lives. An inspirational movie was created by the school administration that featured 

students and staff sharing their beliefs and values. We viewed the film together at an 

assembly and all students and staff were asked to write about what they believed in. 

Community members as well as parents were invited to join the effort and at a designated 

time, we all wrote our stories together as a school community. Many of these stories were 

collected and published in a book. To protect everyone’s privacy, the stories are always 

anonymous. 

A similar process was followed in the second year with a slight 

alteration.  Rather than write about what they believed in, 

students, staff and community members were asked to write 

about what they have learned about life and themselves.  

These stories were recorded by students and staff and 

published digitally in the form of podcasts on our school’s 

website. 

In this third year, students are again writing about what they 

believe.  Each grade level has a slightly different publishing 

goal, but it will be a mixture of digital and print publication.   

This project has become a tradition at Happy Valley Middle 

School, and it continues to evolve in surprising and inspiring 

ways. It is a source of pride for our students to know they can write about what matters 

most to them and share it with a wider audience. It also helps students internalize the 

value of writing, showing them that their lives are worth writing about and that their 

experiences and ideas are valid and valuable.  

SNAPSHOT FROM       

MIDDLE SCHOOL 

“This I Believe Project” is in its Third 

Year at Happy Valley Middle School 

http://www.npr.org/thisibelieve/about.html
http://www.npr.org/thisibelieve/about.html
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Socratic Seminars Encourage Students To 

Make Connections Between Reading and 

Writing, Middle-High School 

by Terry McElligott, Director of Teaching and Learning, Newberg School District 

Even the most struggling students have opinions about what they read, but teaching them 

how to express those opinions with confidence can be a challenge.  My students kept 

reading response logs to practice the strategies they were taught in class before taking 

part in Socratic Seminars that challenged students to share their opinions while linking to 

text to justify their connections.  The combination of response logs and the seminar helped 

achieve a deeper understanding of a text while pushing students to question and examine 

issues before articulating their points of view. 

As part of their reading logs, students needed to summarize their reading first.  Then 

students were to choose specific phrases or sections they believed were of significant 

importance to the piece being studied.  They were to make personal connections, ask 

questions, or draw conclusions.  Sometimes these phrases or sections made them wonder 

about something else or they were unclear or confusing and students hoped others would 

be able to bring some clarity when we sat down for our 

discussions.  Bottom line, their reading log entries became their 

“discussion briefs” as they entered into the open dialogue when 

digging deeper into an issue or delving into a primary source 

document. 

I stressed as we started our seminars that students were 

responsible for the discussion.  As the teacher, all I could do 

was ask questions; therefore, students needed to study the text 

closely and during discussion become active listeners since they 

could question each other and probe for further detail.  This 

seminar was a chance for students to think out loud and 

exchange ideas openly while learning from each other.   

Over the years we discussed documents like Supreme Court cases, The Letter from 

Birmingham Jail, Rosa Park’s arrest warrant, and many others.  No matter how difficult the 

text, if the seminar started with good interpretive questions, ones where no right answer 

existed, but arguments could be made to support different positions, students could 

discuss for the entire block period.  Students jotted down notes while students talked.  You 

would see students challenge each other as they pointed out phrases from the text, and as 

my students became more proficient, it only took one or two questions from me.   

To wrap up the discussion, I would ask each student for a final thought or perception 

before assigning the closing activity.  I wanted to assess what students learned and as 

Grant Wiggins wrote, “The aim of assessment is primarily to educate and improve student 

performance, not merely to audit it.”  Keeping this in mind, I connected a writing 

assignment that would allow students to create a piece to present their final thoughts.  For 

example, after The Letter from Birmingham Jail seminar, students wrote from the 

viewpoint of a Southern minister as they answered Dr. Martin Luther King in letter form to 

respond to his appeals.  Since even the struggling students were hooked through the 

discussion, the letters handed in were passionate, well thought out pleas that were an 

extension of the seminar. 
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Taking Summarizing and Paraphrasing to 

the Next Level-The Thesis Statement 

In the Fall 2011 Reading Forecaster (Note: click this link to access that edition http://

pcira.wordpress.com/2011/11/23/reading-forecaster-newsletter/ ), I shared how to de-

construct articles of the week for developmental readers and writers, which my students 

worked on daily throughout fall term.  Once students have the skill of paraphrasing and 

summarizing short articles at their instructional level, it’s important to keep the skills fresh 

via regular practice.  Sadly, many striving writers don’t get assigned writing outside of 

Language Arts classes, making it hard for them to retain what they learned about writing.  

To combat skill decay, I give students a short one-two paragraph article each week to 

summarize. 

Once I began giving students an easy way to practice their hard-fought summarizing / 

responding skills all school year, they retained these skills over the summer months.  In 

the past, my students didn’t remember writing summaries from the fall.  One student 

commented that he recognized his handwriting and his name on the paper, but he didn’t 

remember how to summarize or what paraphrasing meant.  Most students were in the 

same shape.  Luckily, on-going practice changes that. 

Once I’m confident that my students can comprehend and summarize the short articles, I 

give them weekly summarizing / response assignments on Monday and collect them on 

Friday.  Students who require extra help can get it in tutoring with me before or after 

school or in Canby High School’s Language Arts Help Center.  It’s been a successful 

formula and the students find the current news articles interesting.  To see examples of the 

assignments, please visit my blog: http://blogs.canby.k12.or.us/floraj/

category/Article of the Week 

In addition, while working with grade-level students, I noticed how much they 

struggled with writing thesis statements.  They are right when they claim 

they do not write thesis statements enough to retain the skill.  Since we’ve 

already been reading an article of the week every Monday and discussing our 

thinking and writing every Friday via Socratic Seminars (Note: See Terry 

McElligott’s article in this edition for more information on the Socratic 

Seminar), we don’t have time or energy to write a thesis paper every week.  

However, we do have time to write a weekly thesis statement for imaginary 

papers.  Students get skilled at writing thesis statements with this formula:   

In _______________________________________, _________________________ 

  (title of article)     (author’s name) 

employs ____________________________________ to reveal ____________________. 

  (method)      (message) 

Last week Morgan wrote: 

In “Fashion Police,” Patricia Smith employs interviews from various perspectives to reveal 

the differences between criminal and objectionable, demonstrating the folly of outlawing 

sagging pants. 

Joan Flora, Literacy Coach, Canby High School, Canby School District 

SNAPSHOT FROM       

HIGH SCHOOL 

Continued... 

 

http://pcira.wordpress.com/2011/11/23/reading-forecaster-newsletter/
http://pcira.wordpress.com/2011/11/23/reading-forecaster-newsletter/
http://blogs.canby.k12.or.us/floraj/category/Article%20of%20the%20Week
http://blogs.canby.k12.or.us/floraj/category/Article%20of%20the%20Week
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Writing ... again? Groaned 

Fred Redeaux’s honors 

geometry class. 

“Let me give you a news 

flash,” the teacher 

responded. “You’ll be writing 

come Christmas. You’ll be 

writing when Santa comes. 

You’ll be writing all next 

year.” 

Redeaux made the 

announcement at James 

Hillhouse High School the 

other day as he pushed 

forward into the third month of a non-fiction writing requirement designed to boost 

flagging literacy rates. 

The most recent data show 90 percent of the incoming freshman class at Hillhouse is 

reading below grade level, according to the Achieve3000 non-fiction reading test kids took 

in November, said David Goldblum, who runs the freshman academy.  

Goldblum joined Redeaux and over a dozen other teachers over the summer to volunteer 

on a new literacy team. They came up with a solution that’s being implemented this fall: 

Every teacher in every class, from math to art to gym, now has to set aside 10 minutes 

per class on a non-fiction writing assignment. 

“We realized we have a problem in terms of literacy,” Redeaux said. “If they can’t read or 

write, they’re not going to be successful in college.” 

To read more, click the following link and you will be taken directly to this timely 

and informative article from the New Haven Independent, which also appeared 

in the Education section of the online Huffington Post: 

http://www.newhavenindependent.org/index.php/archives/entry/hillhouse_literacy_push/ 

Writing Goes School-Wide 

Hillhouse Zeroes In On Writing 
Melissa Bailey,  December 9, 2011, New Haven Independent  

This week Dewey wrote:   

Upfront’s “Locked Away Forever” uses a timeline of major decisions by the Supreme Court 

regarding the Eighth Amendment to show how evolving standards of decency impact our 

notions of cruel and unusual punishment.  

Over the course of the term, students will only write two real thesis papers from two of our 

eleven Socratic seminar topics, but they gain confidence in their ability to write complex 

thesis statements through our weekly practice.  One student claimed, “I could so totally 

write a thesis paper to all my statements.  This is an easy method for what used to be a 

horrible assignment.”   

 

High School Sophomore Hydiea is getting used to writing in 
every class in New Haven, Connecticut   (Melissa Bailey Photo) 

http://www.newhavenindependent.org/index.php/archives/entry/hillhouse_literacy_push/
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Questions? Please email Rene’ Dernbach at mdernbach@comcast.net  

Access the Nomination Form online here: http://pcira.wordpress.com   

mailto:mdernbach@comcast.net
http://pcira.wordpress.com/
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Penny 

AA sk Penny 
by Penny Plavala, School Improvement Specialist, Multnomah ESD 

Dear Penny,  

 

I hear that there are significant changes to reading instruction with 

the new Common Core State Standards.  What do you know for 

sure?  

 

Connie in Colton 

Dear Connie,  
 
The Common Core State Standards (CCSS) 
require “shifts” in our literacy instruction in 

order to prepare students for the demands of 
college and career expectations.  
In K-12 classrooms, the expectation is that there will be more informational text reading. 
 

Why more informational text (nonfiction)?  
 

 It provides an ideal context for building language, vocabulary, knowledge, and 

reasoning. 

 It is challenging and complex and has deep comprehension-building potential. 

 It provides an opportunity for students to learn how to engage, interact, and have 

“conversations” with the text in ways that prepare them for the type of experienc-
es they will encounter in college and careers. 

 
The CCSS writers are using the 

framework from the NAEP as-
sessment (National Assessment 
of Educational Progress) as a 
guideline for schools as they 
transition to the new standards.  

 
As schools and districts begin to 

align their curriculum to the 
CCSS, they should consider 
strategies to increase the 
amount of informational text 
read in K-12 classrooms.  
 
To learn more, go to Common 

Core Solutions: http://bit.ly/
CommonCoreSolutions 

CCSS	Reading	

Grade Literary Informational 

4 50% 50% 

8 45% 55% 

12 30% 70% 

Distribu on	of	Literary	and	Informa onal	Passages	by	Grade	in	
the	2009	NAEP	Reading	Framework	

Note:			Reading	across	the	instruc onal	day,	not	only			
													in	the	ELA	classroom.		

 

http://bit.ly/CommonCoreSolutions
http://bit.ly/CommonCoreSolutions
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Teachers As Readers Update 

A Convenient Option for You and Your Colleagues 

PCIRA is excited to announce we have allotted 

funds to support 6 new Teachers As Readers 

groups! If you are interested in creating a new 

Teachers As Readers group, click here for more in-

formation: 

http://pcira.wordpress.com/teachers-as-readers-tar-groups/ 
 

What Are the Teachers As Readers Book 

Groups Reading Right Now? 

Click the title to gather more  

information on the featured titles 

Igniting a Passion for 
Reading  by Steven Layne 
 
 

 
 

 
 
 

Formative Assessment and 
Standards-Based Grading 

by Robert Morzano 
 
The Power of Our Words 
by Paula Denton 
 
 

 
 
 
 

 
What the Dog Saw by 

Malcolm Gladwell 

 
Punished by Rewards: The 
Trouble with Gold Stars, 
Incentive Plans, A’s, Praise, 
and Other Bribes by Alfie 
Kohn 
 

The Daily Five by The 
Sisters: Gail Boushey and 
Joan Moshe 
 

 
 

 
 
 

Total Participation 
Techniques: Making Every 

Student an Active Learner 
 
Cutting for Stone by Abraham 
Verghese 
 
 

 
 
 
 

 
Made to Stick by Chip and 

Dan Heath 

 
Fifteen Fixes for Broken 
Grades by Ken O’Connor 
 
 
 
 

 
 
 

So What Do They Really 
Know? by Cris Tovani 

 

 

http://pcira.wordpress.com/teachers-as-readers-tar-groups/
http://www.stevelayne.com/go.jsp?t=author&g=professional
http://www.stevelayne.com/go.jsp?t=author&g=professional
http://marzanoresearch.com/products/catalog.aspx?product=55
http://marzanoresearch.com/products/catalog.aspx?product=55
http://www.ascd.org/publications/educational-leadership/sept08/vol66/num01/The-Power-of-Our-Words.aspx
http://www.gladwell.com/dog/index.html
http://www.alfiekohn.org/books/pbr.htm
http://www.alfiekohn.org/books/pbr.htm
http://www.alfiekohn.org/books/pbr.htm
http://www.alfiekohn.org/books/pbr.htm
http://www.the2sisters.com/the_daily_5.html
http://www.ascd.org/publications/books/111037.aspx
http://www.ascd.org/publications/books/111037.aspx
http://www.ascd.org/publications/books/111037.aspx
http://www.readinggroupguides.com/guides_c/cutting_for_stone1.asp
http://www.heathbrothers.com/madetostick/
http://qualityinstruction.org/common-core-and-formative-assessment-products/formative-assessment-tools/a-repair-kit-for-grading-15-fixes-for-broken-grades-by-ken-oconnor
http://qualityinstruction.org/common-core-and-formative-assessment-products/formative-assessment-tools/a-repair-kit-for-grading-15-fixes-for-broken-grades-by-ken-oconnor
http://readingyear.blogspot.com/2011/07/so-what-do-they-really-know-by-cris.html
http://readingyear.blogspot.com/2011/07/so-what-do-they-really-know-by-cris.html
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Nathan Traller 

Vice President, 

Oregon Reading 
Association 

Oregon Reading Association’s             

Winter Institute 
Nathan Traller, Bonny Slope Elementary, Beaverton School District,                   
ORA Vice-President 

My first thought was, “We’re gonna need more chairs!” It was ORA’s first Winter Institute 

held at the Crowne Plaza in Portland. As economic realities had been making it increasingly 

difficult for districts to send Oregon’s educators to large literacy conferences, our 

organization made some adjustments in size and format. Katie Wood Ray, Kylene Beers 

and Robert Probst, top-notch presenters would go in depth for the entire first day.  Break-

out sessions occurred the following day after a keynote overview of the Common Core 

Standards was presented by Penny Plavala. While the venue was different, the literacy 

buzz was familiar! 

My personal excitement centered around learning more about Katie Wood Ray’s study-

driven approach to teaching writing. As a 5th grade teacher, I have been experimenting 

with the use of strong mentor texts to anchor teaching genres of writing. Here are some of 

my learnings from her presentation: 

 Teachers of writing must be knowledgeable about a wide variety of short 

texts. These serve as examples of great sport writing, commentary, book 

reviews, opinion essays, etc. 

 Teachers of writing must be “stackers” of writing: understanding the 

nuances of genre. Sorting pieces of writing that share a commonality helps 

you as a teacher flesh out a type of writing with diverse examples. 

 Teachers of writing must well understand the role of vision in writing. 

Before there can be revision there needs to be a 

vision. We need to show students various creative 

possibilities for their writing, which can include 

multiple modes and new formats. 

 Teachers of writing must understand the difference 

between mode and genre. Mode speaks to a 

specific function, where genre describes a piece of 

writing, as it would exist in the real world.  

 Teachers of writing must be able to talk explicitly 

about how things are written. It is critical when 

conferencing, to be able to give concrete and 

specific examples to students that clearly demonstrate what you are 

suggesting to them, in terms of vision, revision and editing.  

 Our students need to know what good writing sounds like. The read-aloud 

plays a special role in the writing lesson. Teachers can help students see 

and hear how the choices an author makes affect his/her piece of writing. 

Learning how to read and hear their own work can be one of our students’ 

top revision tools. 

I left with renewed purpose and sharpened technique and like many Oregon educators, I 

had still managed to find a way to renew myself professionally in literacy! 



PAGE 12 WINTER 2012 

Literacy Shout Outs Winter 2012 

Becky Beeler 

Tualatin High School, Tigard-Tualatin School District 

Thank you for your good work aligning assessments with the standards and for 

increasing the level of rigor for your students in both reading and writing.  
 

Carley Stein 

Canby High School, Canby School District 

Thank you for your good work engaging students in current events, technology, critical 

thinking, discussion, and writing.  
 

Brett Bigham 

Special Education Department, Multnomah ESD 

Thank you for your good work creating photo books to help 

autistic youth navigate difficult public situations.  
 

Terry Cooper 

Mt. Pleasant Elementary, Oregon City School District 

Thank you for your good work reading aloud to the entire 6th 

grade.  Listening to you read, students go deep into the story, 

developing relationships with the characters and getting involved 

in the adventure.  
 

Susannah Carver 

Mt. Tabor Middle School, Portland School District 

Thank you for your good work running the library, tracking down 

books for students, leading literature circles, and sharing your 

enthusiasm for reading great books.  

 

 

Announcing the Winners of the  

ORA Diversity Grant  

The Oregon Reading Association Diversity Grant provides 

a scholarship for teachers, reading specialists, instruc-

tional coaches, reading curriculum leaders and adminis-

trators from underrepresented populations to attend 

workshops provided by ORA while following a path to 

leadership.  Winners receive $300 to be used over a peri-

od of two years and become members of ORA and the 

International Reading Association.  

Grant Winners:   

Sharlline Markwardt, Sandy Grade School, Oregon Trail 

Lavell Allen, Vestal School, Portland  

Karen Kempster, Harrison Park School, Portland 

Kimberly Hartman, Ewing Young Elementary, Newberg  

Helen Radow, Scott School, Portland 
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Portland Reading 
Council Board 

Members 

 

Becky Bard 

PSU 

Barbara Kutasz 

Portland 

Co-Presidents 

Nancy Wiebelhaus 
North Clackamas 
Secretary 

Barb Keller 
Parkrose (Retired)
Treasurer 

Penny Plavala 
Multnomah ESD     
Membership 

 

At Large - 

Rene’ Dernbach, 
Retired (Hillsboro) 

Joni Fineberg, 
Substitute 
(Beaverton) 

Joan Flora, Canby 

DeAnne Fuhriman, 
Oregon City 

Sarah Hagestedt, 
Oregon Trail 

Terri Hjelm, Retired 

(Portland) 

Joyce Iliff, PPS 

Dot McElhone, PSU  

Susan Payne,  Tigard
-Tualatin 

Lindy Sproul,      

West Linn/Wilsonville 

Debbie Tofte, 
Newberg,   
Forecaster Editor 

Nathan Traller, 
Beaverton 

 

- Mentor - 

Anne Kolibaba, 
Reynolds 

Portland Reading Council 

Multnomah • Clackamas • Washington 

A local council of the Oregon Reading Association and 

affiliate of the 

International Reading Association 

 

 Visit us on the web at pcira.wordpress.com/  

Find us on Facebook! 

http://pcira.wordpress.com/
https://www.facebook.com/pages/Portland-Reading-Council/146101925417712

