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This issue of The Reading Forecaster highlights the possibilities of two important sets of 

tools for learning: technological tools and talk. We are reminded that human beings of all 

ages use tools not only to get things done in the world, but also to bring about learning. For 

Vygotsky (1978) and Luria (1928), the quintessential tool for learning was language. We 

use language not only to share and show what we know; we also use it to deepen, 

transform, and manipulate our understandings. Lanny Ball and Susan Payne remind us of 

the importance of talk and help us think about how we might approach talk in our 

classrooms. Video can be a powerful tool to help us inquire into, reflect on, and refine our 

approaches to classroom talk. 

Recently, I collaborated with a fifth-grade teacher on a study of 

video-based professional development focused on classroom talk. 

In our study, I video-recorded her literacy instruction twice a 

week for a semester. On Saturdays, we met to view selected 

videos and discuss them. We set up the project as teacher-driven 

action research. By watching the videos in a supportive 

environment, the teacher was able to identify an area she wanted 

to work on and develop an inquiry through which she 

implemented some new approaches to talk and examined the 

videos to see how the students‘ talk patterns changed.  

After participating in this process, the teacher reported that it had made her ―a better 

teacher‖ because it ―changed the way [she] viewed [her] students as readers, the way 

[she] interacts with students during discussions, and (most importantly) the way students 

interact with one another.‖ The teacher noticed that by the end of the semester, all 

students, including those identified as struggling readers, were ―actively listening to one 

another‖ and even ―questioning one another.‖ In short, she reported being ―elated at the 

outcomes‖ of her video-based inquiry into classroom talk. 

While I offered some coaching and provided a safe space for this teacher to explore 

classroom talk, you don‘t need a university researcher‘s help to do this kind of work. Here 

are a few tips to help you make the most of video as a tool for inquiry into discourse in your 

classroom.  

1. Find colleagues with whom you feel safe and supported to work with you. Acknowledge 

the risks you are each taking by video-recording your practice and honor the fact that you 

are each engaging in the process because you care about your students and want to make 

their educational experiences as meaningful as possible. No one (or almost no one) likes 

how they look or sound on video, and most often video distorts our voices and shapes a bit. 

It might seem silly, but setting a ground rule that no one gets to make fun of anyone‘s hair-

do or shape or clothes, even their own, is an important way to begin constructing a safe 
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space for really examining what‘s going on in a video. Further, it‘s important to 

acknowledge that none of the teaching on the videos will be ―perfect,‖ but that everyone 

in the group is doing the very best they can to serve their students. All members of the 

group can improve, but all should also be honored for the efforts they are currently 

making.  

2. Choose video segments to watch and share that are interesting 

or puzzling in some way. The experience will be most beneficial if 

you take a risk and examine the class discussion that went 

haywire or the interaction with a student you were unsure you 

handled well, rather than your shining instructional moment.  

3. When you find a short segment that is really puzzling, consider 

transcribing it. Transcribing forces us to listen very carefully (and 

when we include gestures and movement in our transcriptions, to 

watch very carefully). Often, aspects of interactions that had 

been invisible pop out at us when we transcribe and we are able 

to understand an event in a new way. 

4. Classroom Discourse Analysis: A Tool for Critical Reflection by Betsy Rymes is a 

helpful, teacher-friendly guide to conducting this kind of inquiry. Rymes poses questions 

to get you started, such as: 

 Which particular words and/or grammatical forms and/or ways of 

speaking stand out for you? How are they functioning? 

 How are interactional expectations [or norms] guiding what gets 

said? 

 What social conditions (context outside the interaction) are 

shaping this interaction? 

To help you get started, you might consider this book as the focus of a Teachers as 

Readers (TAR) group through PCIRA, which could cover the costs of purchasing a copy or 

two.  

Luria, A. R. (1928) The problem of the cultural behaviour of the child. Journal of Genetic 

Psychology, 35, 493-506. 

Rymes, B. (2009). Classroom discourse analysis: A tool for critical reflection. Cresskill, 

NY: Hampton Press. 

Vygotsky, L. S. (1978). Mind in society: The development of higher mental psychological 

processes. Cambridge, MA: Harvard University Press. 
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I often hear adults describing today‘s young peo-

ple as ‗digital natives,‘ usually with a tone of res-

ignation or acceptance: ―They are so far ahead of 

us, but we can turn to them for help,‖ is the gen-

eral message I hear. 

My reaction is ―Whoa there, Nellie,‖ because to 

me that kind of thinking smacks of abdication of 

adult responsibility. Yes, most young people 

know more than we adults because the fast-

changing world of modern technology is alien to 

us, wildly different from the one we grew up in. 

But being a ‗digital native‘ is not the same as be-

ing a ‗digital citizen.‘ Young people have always 

needed ethical guidance and the security of rules and boundaries. That‘s more true now 

because today‘s technologies have unprecedented power to harm, as we have seen in 

documented cases of cyber-bullying and harassment. 

To read more of this powerful blog entry,  click here. 

Digital Natives, Or Digital Citizens? 

by John Merrow on 02. March , 2012 in 2012 Blogs  

Reprinted with permission by Learning Matters, Inc. 

Check out this technology parody of a well-loved children‘s classic  

Ann Droyd is a pseudonym for IRA/CBC Children's Choice winner 

David Milgrim, who has written and illustrated more than twenty-

five picture books for young readers. Milgrim, who studied graphic 

design at Parsons, lives in Massachusetts. 

Click here to read the book online 

This book is provided online by We Give Books. 

―We Give Books is a new digital initiative that enables anyone with 

access to the Internet to put books in the hands of children who 

don't have them, simply by reading online. 

We Give Books combines the joy of reading with the power of helping others, providing a 

platform for caregivers and educators to inspire children to become lifelong readers and 

lifelong givers. 

We Give Books also helps some of the world's best, most in-

spiring, literacy organizations by spreading the word about 

their great work and by providing books to the young people 

these organizations support.‖ 

www.wegivebooks.org 

Goodnight Ipad 
By Ann Droyd 

http://en.wikipedia.org/wiki/Digital_native
http://takingnote.learningmatters.tv/?p=5629
http://takingnote.learningmatters.tv/?p=5629
http://takingnote.learningmatters.tv/?author=3
http://takingnote.learningmatters.tv/?cat=747
http://www.wegivebooks.org/books/goodnight-ipad?bookmark=1
http://www.wegivebooks.org
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Books to Promote Student Discussion 

Nothing Like a Puffin by Sue Soltis (K-2) 

A ladder is nothing like a puffin (or is it 

maybe a little like a puffin?) Well, 

certainly a penguin is nothing like a 

puffin, except…? Soltis‘ charming picture 

book will have students comparing all 

sorts of unlikely objects. School Library 

Journal calls it ―the ultimate comparison 

study for younger readers.‖ This book also 

begs for extensions to art projects. And if 

you‘re lucky enough to have a copy of Bruce 

McMillan‘s Nights of the Pufflings in your 

library, pair them up for geography and 

culture studies as well. 

Belle, the Last Mule at Gee’s Bend by 

Calvin A. Ramsey  (gr. 1 – 3) 

Ramsey‘s picture book tells 

the story of the people (and 

the mules) of Gee‘s Bend, 

Alabama and their place in 

the civil rights movement.  

When local officials close 

the ferry in an effort to 

prevent African American people from voting, 

the Gee‘s Bend mules drive the town‘s 

residents to the polls in wagons. After Martin 

Luther King‘s death, the mules of Gee‘s Bend 

were called upon to pull Dr. King‘s casket 

through the streets of Atlanta for his funeral 

procession. Ramsey‘s book conveys a sense of 

a strong, empowered community. 

Love Twelve Miles Long by Glenda Armand 

(gr 2 – 4) 

After he is moved to another 

plantation, Frederick‘s mother walks 

12 miles at night just for a brief visits 

with her son, before heading back 

another 12 miles to make it to work in 

the morning. Armand‘s picture book is 

based on the life of Frederick 

Douglass‘ mother Harriet. The story highlights 

the humanity of individuals living under the 

extreme circumstances of slavery.  

Barbara Head, Youth Librarian, Multnomah County Library, Portland  

How Oliver Olson Changed the World by 

Claudia Mills (gr 2- 4) 

Nine-year-old Oliver Olson thinks 

he might know a little bit about 

how ex-planet Pluto feels. After 

being forbidden from attending 

the 3rd grade space sleepover, he 

wonders if he might always be 

the outsider. But after a 

classmate asks him to be her partner for the 

solar system project, Oliver learns to advocate 

for Pluto and for himself. 

Inside Out and Back Again by Thanhha Lai 

(gr 4 – 6) 

Told in narrative poetry, Lai‘s 

National Book Award-winning 

novel chronicles a young girl‘s 

painful transition into American 

culture as an immigrant from 

Vietnam. As she navigates in her 

new country, young Ha learns to cope with 

attitudes ranging from merely insensitive to 

openly hostile. While this book will have 

special appeal to immigrant students, Lai‘s 

gentle story includes doses of humor and hope 

that give the book broad appeal. 

A Long Walk to Water by Linda Sue Park (gr 

5 – 8) & ELL 

Based on the true story of 

Sudanese immigrant Salva 

Dut, Park‘s historical novel 

follows Dut‘s journey through 

Ethiopia and Kenya as one of 

the ―Lost Boys‖ of Sudan. 

Alternating chapters tell Dut‘s 

story along with the story of a 

girl from another tribe who spends 8 hours a 

day walking to collect water for her family. 

Park‘s brief novel highlights the toll of war and 

political strife on ordinary families. The story 

ends on a hopeful note with information about 

Water for Sudan. Founded by Dut, this 

nonprofit has drilled dozens of wells for 

communities in South Sudan. 
Continued on page 5... 
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The sophisticated themes also make A Long 

Walk to Water appropriate for older 

struggling readers and ELL students.  

The 10 p.m. Question by Kate de Goldi     

(gr 6 – 8) 

After a new friend moves to 

the neighborhood, 12-yr-old 

Frankie‘s world begins to 

change. Always an anxious 

kid, with an over-developed 

sense of responsibility, 

Frankie finally gains the 

courage to confront his 

family about his anxiety and 

his mother‘s agoraphobia. De Goldi‘s novel 

features well-developed characters, strong 

friendships and a loving family with a few 

problems to work out. Although this book 

deals with the topic of mental illness, it is a 

gentle, sweet story that can lead to 

discussions about family and strategies for 

talking about difficult issues.  

World without fish: how could we let this 

happen?  By Mark Kurlansky (gr 5 – 10) 

Why should kids care about 

fish? A former commercial 

fisherman, Kurlansky 

sounds a warning for the 

health of fisheries and the 

world‘s oceans. World 

Without Fish uses straight

-forward language and a 

striking graphic layout to 

draw students into a complex topic. While the 

author paints a dire picture, he includes 

advice for young activists on how to advocate 

for a healthier environment. 

Black & white: The Confrontation of 

Reverend Fred L. Shuttlesworth and 

Eugene "Bull" Connor by Larry Dane 

Brimner  (gr 6 – 10) 

Birmingham, Alabama,1960‘s. On one side, 

the Reverend Fred Shuttlesworth. On the 

other side, Eugene Bull Connor. Nonviolent 

protest vs. police dogs, fire hoses and the 

KKK. Interwoven biographies of these two 

men, with numerous primary source 

documents and archival photos offer a 

fresh, vivid look at a critical juncture in the 

American civil rights movement. Booklist 

says ―Never simplistic in his depictions, 

Brimner shows the viewpoints from all 

sides… A penetrating look at elemental 

national history.‖ 

Ship Breaker by Paolio Bacigalupi (gr 7 & up)  

Printz award-winner 

Nailer works under an 

oppressive boss scavenging 

copper wiring from the 

insides of abandoned oil 

tankers along the Gulf Coast. 

In this gritty dystopian 

thriller, themes of poverty, 

oppression, greed, moral 

choices and environmental 

degradation provide food for thought. Ship 

Breaker was published within weeks of the 

2011 massive oil spill in the Gulf.  

The Miles Between by Mary E. Pearson (gr 8 

and up) 

What Destiny wants most for her birthday is 

to have one fair day. A day when the oatmeal 

isn‘t lumpy and the smart kid doesn‘t get 

trash duty for being smarter than the teacher. 

Just ―one day where the good guys win. One 

day where the world makes sense.‖ This is a 

poignant story about the redeeming power of 

friendship and connection. Many teens will 

relate to the characters‘ feelings of being an 

outsider, and the road trip plot will keep them 

turning the pages. 

The Last Town on Earth by Thomas Mullen  

(gr 10 through adult) 

In 1918, with war raging in Europe, and a 

deadly influenza epidemic spreading across 

the nation, the town of Commonwealth, 

Washington attempts isolation as a strategy 

to protect its residents. But after setting up 

armed guards at the town‘s borders to turn 

back outsiders, tragedy ensues, touching off 

social and political turmoil in the midst of the 

epidemic. Mullen‘s novel looks at the effects of 

war, disease and fear on a community 

seemingly far-removed from the battlefields. 
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Some educators believe that technology is an option in the classroom.  Some educators 

believe that technology has to have its own curriculum and time in the classroom.  

However, I believe the classroom needs to be a place of anytime and anywhere learning 

where every child can feel success and use the tools that will help maximize their potential.  

Educators are faced with technology progressing at an exponential rate.  I have witnessed 

the ever-growing technology gaps between student learners and teachers.  A class must be 

rigorous and enriching with every opportunity to teach all learners.  The future of learning 

and teaching demands educators grow in their comfort and knowledge of technology tools 

in the classroom.  There can be growing pains for educators, but the payoff can be 

remarkable learning in the classroom and a realm of teaching uncovered. 

My teaching evolved with my students.  My students‘ thirst to have authentic experiences 

in class was important, critical to their learning.  They wanted an audience.  ―Old School‖ 

format was lost on them. The one where students wrote their narratives and teachers 

graded them. Then returned the work with a red-inked score.  That wave is done.  

Forgotten.  Where‘s the relevancy to the teacher or most importantly, the student. 

Technology continues to advance yearly, nearly monthly.  Daily use of hand 

held devices are the norm for many students and adults.  Finally over the past 

few years, their use has entered the classroom.  I created a program in my 

classroom where each student uses an iPod Touch focusing on all the 

literacies:  Reading, writing, speaking, listening and technology!  Students use 

it as a tool not a toy.  Access is not unlike that of a calculator or scissors.  A 

paradigm shift in both education and in technology has developed focusing on 

the use of technology across grade levels and content areas, exploring all 

types of learning styles and levels.  

As an example of the teaching and learning power in hand-held technology, 

the iPod Touch can be easily used to reinforce the editing skills in writing. I 

asked my students to write a story.  Then using the voice memo application on 

the device, they recorded themselves reading their story.  The iPod allows students to 

listen to their story and be their own critic.  They can identify sentence fluency, 

organization, and voice.  Using this tool, they can decide whether or not their ideas and 

content thread together to make a piece of work ready for the next step in the writing 

process.  Importantly, the students are enthusiastic about editing and eager to use the 

iPod Touch to write stories. 

Having technology in the classroom should be an important goal for all educators.  IPods in 

the classroom make it possible to deliver high quality lessons via text, auditory, or visual 

media and creates a differentiated learning environment.  In my classroom, capturing the 

attention of students with hand-held devices created another way to engage my learners.   

In my classroom, students play an active and critical role in the teaching learning process.  

They communicate ways in which they care about their learning.  Each one individually can 

create, organize, and publish their work.  Technology brings a new excitement and 

dimension to my classroom.  It is a place of dynamic, anytime and anywhere learning 

where all students maximize and often go beyond their learning potential.   

Integrating Literacy and Technology in 

the Elementary Classroom 

By Jody Bean, King Elementary, Oregon City 

SNAPSHOT FROM       
ELEMENTARY 



PAGE 7 THE READING FORECASTER 

Bringing ‘Talk’ Powerfully and           

Purposefully Into the Classroom 

Each one of us remembers a time when we were changed by a simple conversation 

with another person.  A time we were moved by something someone else said.  A time 

when our thinking shifted somehow.  A time when we began to view an issue or event in 

a new way.   A time when we considered the perspec-

tive of a voice that had been missing or silenced.  We 

walked away from that conversation different than we 

were before, gaining perhaps a new way of thinking 

or a bit of nuanced language around an issue for 

which we care deeply; or possibly we walked away 

with a radically altered reality that would become 

prominent in the shaping of a new future.   

So what about bringing that kind of power into the classroom? 

Talk as a Tool 

Renowned educational psychologist Lev Vygotsky teaches us, ―Ideas are not just ex-

pressed in language, they are constructed through language.‖  As literacy educators, we 

are tasked with creating opportunities for powerful text-grounded learning.  As literacy 

teachers, we understand the power of language as it applies to the written word.  But 

what about the spoken word? Can we teach our students to view talking as an act of 

thoughtful creation, a generative act that can help produce deeper thinking and lead us 

to surprising and meaningful places?  Yes, we can.  Furthermore, leveraging the medium 

of talk in the classroom makes sense.  When kids are allowed to talk to their friends 

about what they are learning, whether it be a short ―turn and talk‖ or perhaps a more 

structured book club setting, engagement increases.  In well-shaped social settings, stu-

dent learning can be profoundly deepened. 

Kids are not born knowing how to effectively talk about texts.  For this reason, teachers 

must explicitly teach them how; through teaching, modeling, and coaching.  One possi-

ble way to teach students how to meaningfully converse about texts is providing a few 

accessible talk strategies. Consider teaching readers what New York City 

staff developer Audra Robb terms, ―Reading Moves‖: 

Play the Devil’s Advocate 

Take on an unpopular perspective in the story.  Say to your partner or 

group, ―I see it differently . . .‖— and take on a different viewpoint than 

someone else in the club or partnership.  Defend that position with text-

grounded evidence and inference. 

Questioning the Text 

Ask, ―What does this text want me to think?‖ Then ask, ―Do I agree with 

it?‖  Consider how this text is trying to position you in relationship to 

issues. 

Looking for Missing Voices and Perspectives 

Whose side is not being heard in this story?  Whose voice is essentially silent throughout 

By Lanny Ball, Dexter McCarty Middle School, Gresham-Barlow  

SNAPSHOT FROM      

MIDDLE SCHOOL 
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Socratic Circles in Action 

By Susan Payne, Tualatin High School, Tigard-Tualatin   

At Tualatin High, our school-wide instructional focus this year has been on in-

creasing the amount and level of student talk in the classroom. In the fall, teachers 

had the opportunity to attend their choice of two out of four workshops offered dur-

ing a building inservice. All of the workshop topics were focused around student talk and 

discussion strategies. The options included: Talk Moves, Triangle Debate, Information 

Circles (a twist on Literature Circles for infor-

mational text) and Socratic Circles. Following 

this initial training, teachers then had the op-

portunity to participate in Learning Walks or 

Lab Classrooms, where they visit their col-

leagues‘ classrooms to see these and other 

engagement strategies in action. 

In March, three teachers took advantage of the 

opportunity to visit Sarah Lundy's Advanced US 

History classes to observe her students partici-

pating in a Socratic Seminar. Business and So-

cial Studies teacher Kelly McGetrick got to see 

a snapshot of the set-up and the first few 

minutes of the discussion during a 10-minute 

the text?  And if that voice were allowed to speak, what would it say? 

Reading With a Lens 

Look for issues hiding within the text: gender, class, race, power, fairness.   

How does this text speak to those issues?  Readwritethink.org has a great re-

source here. 

Bring in the World 

Use the text to challenge or support a popular view in the 

world.  Decide where this text fits with other texts like it.  

Push to say how this text affects our ideas about our own 

lives. 

Push Yourself to Say More With Prompts 

 ―Another example of this is . . .‖ 

 ―I was thinking this because . . .‖ 

 ―This seems really important because . . .‖ 

 ―I see it differently . . .‖ 

Help the Group’s Idea Grow 

 ―Can you say more about that?‖ 

   ―I think you‘re saying . . . is that what you mean?‖ 

   ―Why do you think that‘s important?‖ 

   ―How does this connect to . . .?‖ 

SNAPSHOTS FROM       
MIDDLE SCHOOL, 

Continued 

SNAPSHOTS FROM       

HIGH SCHOOL 

http://www.readwritethink.org
http://www.readwritethink.org/classroom-resources/lesson-plans/accountable-book-clubs-focused-1163.html.
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Learning Walk visit, while Theater Arts teacher Stephen Clark and Social Studies 

teacher Kevin McManamon participated in a Lab Classroom model of observa-

tion. They were able to stay for a little over half of the 90 minute class period 

and then spent about 10 minutes debriefing with Instructional Coach Susan 

Payne. 

The visiting teachers appreciated being able to see Sarah review the protocol with her 

students and to see how she set up the logistics of the process, which entailed two small-

er discussions happening concurrently. A common theme that emerged in the debriefs 

was the observation that Socratic discussions typically occur more frequently in advanced 

or IB courses; one of the key questions that came up was: what structures and scaffold-

ing will help all students participate successfully in this type of student-centered discus-

sion format?  

In the past, Sarah has used Socratic circles in the freshman level 

Global Perspectives class, and several of the Language Arts teachers 

are currently expanding their use of this format to non-advanced 

classes in order to assess students' speaking and listening skills. Two 

key elements that help students think metacognitively about the dis-

cussion process itself as well as their own role in that process are the 

use of peer evaluation and the incorporation of time to debrief. Sa-

rah structured the debrief in her class around the following three 

questions: 

1. What worked well in the Socratic seminar discussion process? 

2. What would have made the Socratic seminar more effective 

for you? 

3. Was there anything you would like you to add to the discus-

sion on nuclear weapons that you didn‘t get the chance to say 

yet? 

Students had five minutes to think/write about each and then 10 minutes to share their 

response to one of the three questions with the whole class. Other teachers find it helpful 

to debrief at the halfway point, before switching the inner and outer circles, and then 

again at the end. 

This was Sarah's first time incorporating the use of an extra chair in the inner circle, an 

idea that she got from English teacher Shem Malone when they co-facilitated the work-

shop on Socratic Circles during the November inservice.  "That worked really well," Sarah 

said afterward. "It cuts down on the frustration level in the outer circle and makes room 

for someone to present a perspective that is being overlooked by the inner circle. Thank 

you, Shem!"  

Even though Sarah has used Socratic Circles for years, she was appreciative of the op-

portunity to debrief this round with coach Susan Payne. "It makes such a difference to 

have effective feedback on what works and what needs refinement when the process is 

still fresh." Susan was able to ask clarifying questions that helped her better understand 

the process.  She gained a lot of insight about the things Sarah does in advance to set 

students up for success, strategies that she can share with other teachers trying Socratic 

Circles for the first time, or those who are continuing to refine their approach. In the end, 

it was a learning experience for everyone involved! 

SNAPSHOT FROM      
HIGH SCHOOL  

Continued 
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Four Celebrate Literacy 2012 Winners Honored 

Debbie Alvarez is a passionate promoter of literacy who works as a 

Library Media Specialist at Ridgewood Elementary School in the 

Beaverton School District and is the volunteer chair of the Oregon 

Battle of the Books State Executive Committee.  Ms. Alvarez has 

been honored as a Librarian Extraordinaire in the Beaverton School 

District where she routinely shares the most efficient tools to present 

the best lessons, based on the newest and most engaging literature.   

As the dedicated and inspirational leader of the OBOB program for 

third through twelfth graders she encourages large numbers of 

students throughout our state to participate in broad reading and 

peer collaborations, increasing their comprehension and academic 

excellence.  This program also offers many opportunities for school 

and public libraries to work together in the promotion of literacy.  

The Portland Reading Council is pleased to acknowledge the significant efforts of Debbie Alvarez 

at the local and state level and to present her with a Celebrate Literacy Award.  

Lanny Ball is an inspirational Secondary Literacy Coach in the 

Gresham-Barlow School District.  Mr. Ball has worked tirelessly 

since 2009 to provide valuable and timely professional development 

sessions for district English–Language Arts teachers based on 

reading and writing workshops.  After completing intense studies of 

these literacy models through Columbia University‘s Teacher‘s 

College Reading and Writing Project in New York he has been 

instrumental in bringing these best practices to his Gresham-Barlow 

colleagues through his own professional development events and by 

organizing district trainings for Gresham-Barlow middle and high 

school teachers facilitated by Columbia staff.  Mr. Ball also teaches 

writing courses at Portland State University. His class focuses on 

effective ways of improving writing instruction. The Portland 

Reading Council is proud to recognize the outstanding contributions of Lanny Ball and to honor 

him with a Celebrate Literacy Award.   

James Dugan is an exemplary Reading Specialist and High School 

teacher at Parkrose High School in the Parkrose School District.  Mr. 

Dugan‘s passion for teaching reading to adolescents has resulted in 

him being fondly called a reading cheerleader by his peers.  He 

works tirelessly to infuse reading into all curricular areas and to 

share with his colleagues numerous ways to make reading accessible 

and enjoyable for students.  His efforts have resulted in soaring test 

scores for his school and for an infectious love of reading among the 

students and teachers in his building.  This passion for appropriate 

and authentic instruction has turned him into a book scavenger.  His 

spare time is spent finding a breadth of books for classroom libraries 

to match the varied interests of students. Mr. Dugan also spends 

countless hours in the analysis of data that can be used to inform 

instruction that will inevitably lead to student success.   It is an honor for the Portland Reading 

Council to present James Dugan with a Celebrate Literacy Award.  

 

Continued on page 11... 
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Marie Schmieding is a dedicated Literacy Tutoring Specialist at 

Canby High School in the Canby School District.  Each day Ms. 

Schmieding is present for the students who come to her for 

assistance with reading comprehension and writing assignments.  

She possesses the unique ability to tailor her lessons to the 

immediate needs of each student whether she is instructing them 

how to publicly present a poem and lead a discussion or 

supporting them as they skillfully complete complex essays, a 

nascent accomplishment for many of her pupils.  Ms. Schmieding 

is constantly and accurately assessing the literacy needs of her 

students and the teachers she collaborates with.  Showing both 

that literacy growth is personal and essential, for diminished 

literacy equals diminished opportunity.  Failure is not in Ms. 

Schmieding‘s vocabulary for herself, her students or her teaching peers. The Portland Reading 

Council proudly recognizes the outstanding contributions of Marie Schmieding and presents her 

with a Celebrate Literacy Award.  

21st Century Student Handbook: Teaching 

Today’s Web-Centric Kids  

February 27, 2012, By James Careless 

Reprinted with permission from www.techlearning.com 

Lots of schools are talking about the importance of preparing their 

students for an increasingly inter-connected, Web-centric world. Here 

are some districts that are ―doing‖ it. Some of their advice may be 

able to help the reader avoid mistakes, etc. 

Below are ways in which James Careless saw districts reaching our 

web savvy students. Click here for information on the following items: 

Creating ePortfolios 

Developing Internet Literacy 

Chats and Tweets as Teaching Tools 

Make it Personal: Passion- Driven Learning 

Online Collaboration on the Cheap 

Interested in providing a resource for parents to help them navigate 

learning in the 21st century?  Edutopia has created a guide you can 

share with parents. You‘ll find a selection of outstanding online 

resources and projects, sorted by grade levels, to provide a glimpse 

of successful school programs.  

Click the here to go to the website and download your own copy.  

How Do Parents Define               

21st-Century Learning? 
Reprinted with permission from http://www.edutopia.org 

http://www.techlearning.com
http://www.techlearning.com/article/21st-century-student-handbook-teaching-todays-web-centric-kids/52260
http://www.edutopia.org/parent-21st-century-learning-resource-guide
http://www.edutopia.org
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Write Now! 
Strategies to Boost Writing Achievement 

                            A Conference for K-8 Educators  
 

Imagine if there was a simple, logical, and practical way to organize your writing instruction to include 
everything important about the four W’s (writing process, writing traits, writing modes, and writing 
workshop) that also gets proven results. Sound impossible? It’s not. Join us to find out how you can 
launch your own, personal writing instruction revolution. 
  
 Meet the needs of student writers at every level 
 Manage many students, keep your sanity, and watch writing improve 
 Support English Language Learners using mentor texts 
 Teach conventions in the context of student work 

Online Registration 
http://www.pcira.wordpress.com 

 RUTH CULHAM, Ed.D., is the recognized expert in the traits of writing field and author 
of many professional resources published by Scholastic, including 6+1 Traits of Writing: 
The Complete Guide, Grades 3 and Up; 6+1 Traits of Writing: The Complete Guide for 
the Primary Grades; and Traits of Writing: The Complete Guide for Middle School, 
winner of the 2011 Teacher’s Choice award. As a pioneering researcher in this field, 
Ruth creates and conducts teacher workshops to provide professional development at 
local, district, and state levels. She is a featured speaker on teaching writing at state 
and national literacy conferences. Most recently, she is very proud of authoring Traits 
Writing, a revolutionary writing program for grades K-8 available from Scholastic.  Visit 
her website to learn more: www.culhamwriting.com  

Wednesday, August 22, 2012    8:00 am – 3:30 pm 
 

Sheraton Airport Hotel 
8235 NE Airport Way • Portland OR 97220 

 

$  75 Member: Oregon Reading Association / Portland Reading Council  
$100 Non Member 
$  50 Pre-Service Teacher Enrolled in a Full-Time Teacher Education Program 
 
 Registration fee includes continental breakfast and all materials 
 One continuing education credit available from Portland State University ($55) 

Register Now! 
Only 50 seats       

available. 

For more information about this event, please contact: pplavala@mesd.k12.or.us 503-257-1777 

Sponsored by: 

http://www.pcira.wordpress.com
http://www.culhamwriting.com
mailto:pplavala@mesd.k12.or.us
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―Reading furnishes the mind only with materials of knowledge; it is thinking that makes what we 

read ours.‖ ~ John Locke  

The Portland Reading Council proudly sponsored 12 successful Teachers As Readers Book 

Groups this year.  This is a new record for our council.  Requests for funding came in from 

schools all around the council region.  The TAR Book Groups offered a relaxed and social 

opportunity to experience professional development in a way that helped counteract against the 

heavy loss of professional development dollars many districts experienced.  Participants enjoyed 

their discussion and reflection in familiar settings before or after school.  Many TAR Book Group 

members also took advantage of earning Portland State University credit for their participation.   

A total of 175 teachers discussed books before or after the workday, in their own school settings.  

One consensus appeared to show that participants felt positive about the convenience of not 

having to travel to another site for professional development.  In addition, book group members 

were enthusiastic over their ability to select and read titles high on their lists of interests instead 

of those passed from the top down.  The variety of titles chosen to read and discuss reflected the 

questions and issues that many of us address in our own work.   

TAR Book Group Titles Included: 

The Daily Five     By Gail Boushey and Joan Moser 

Total Participation Techniques:   By Persida Himmle and William Himmele 

 Making Every Student An Active Learner 

Cutting for Stone     By Abraham Verghese 

Made to Stick                                       By Chip Heath and Dan Heath 

A Repair Kit for Grading:    By Ken O‘Connor 

 Fifteen Fixes for Broken Grades 

So What Do They Really Know?   By Cris Tovani 

Igniting a Passion for Reading   By Steven Layne 

Formative Assessment and     By Robert Marzano 

 Standard-Based Grading 

The Power of our Words    By Paula Denton 

Guided Reading:      By Irene Fountas and Gay Su Pinnell 

 Good First Teaching for All Children 

Writing Workshop: The Essential Guide   By Ralph Fletcher 

John Quincy Adams once said, ―If your actions inspire others to dream more, learn more, do 

more and become more, you are a leader.‖  With his words in mind, The Portland Reading 

Council is closing out this year‘s contribution to the promotion of literacy, professional 

development, and teacher leadership with satisfaction.  We sincerely thank all TAR Book Group 

leaders for their extra time, effort, and patience.  In addition we thank the participants for their 

effort, energy, and commitment to students.  

 

Teachers As Readers Book Groups Blossomed 

This Year 

Written by Terri Hjelm, Retired 
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Portland Reading Council 

Multnomah • Clackamas • Washington 

A local council of the Oregon Reading Association and 

affiliate of the 

International Reading Association 

 

 Visit us on the web at pcira.wordpress.com/  

Find us on Facebook! 

Portland Reading 

Council Board 
Members 

 

Becky Bard 

PSU 

Barbara Kutasz 

Portland 

Co-Presidents 

Nancy Wiebelhaus 
North Clackamas 
Secretary 

Barb Keller 
Parkrose (Retired)

Treasurer 

Penny Plavala 
Multnomah ESD     
Membership 

 

At Large - 

Rene‘ Dernbach, 
Retired (Hillsboro) 

Joni Fineberg, 
Substitute 
(Beaverton) 

Joan Flora, Canby 

DeAnne Fuhriman, 
Oregon City 

Sarah Hagestedt, 
Oregon Trail 

Terri Hjelm, Retired 

(Portland) 

Joyce Iliff, PPS 

Dot McElhone, PSU  

Susan Payne,  Tigard
-Tualatin 

Lindy Sproul,      
West Linn/Wilsonville 

Debbie Tofte, 
Newberg,   
Forecaster Editor 

Nathan Traller, 
Beaverton 

 

- Mentor - 

Anne Kolibaba, 
Reynolds 

http://pcira.wordpress.com/
https://www.facebook.com/pages/Portland-Reading-Council/146101925417712
https://www.facebook.com/pages/Portland-Reading-Council/146101925417712

